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Part I: School Information

School Mission and Vision

Provide the school's mission statement

At San Jose Elementary, we will empower students to become lifelong learners and
responsible citizens.

Provide the school's vision statement

At San Jose Elementary, we believe that all children can learn. No children will be left
behind. No exceptions. No excuses.

School Leadership Team

Membership
Identify the name, email address, position title, and job duties/responsibilities for each
member of the school leadership team.:

Name Title Job Duties and Responsibilities
Gomez,
Jasmin Principal

Naylor,
Rachel

Assistant
Principal

Crespo,
Jennifer

Instructional
Coach

Geoghagan,
Rebecca

Instructional
Coach

Math coach was purchased using Title I funds to support math
needs that range from weekly common planning, to model
lessons, coaching cycles, and instructional feedback.

Demographic Information

Principal start date
Saturday 6/20/2020, Jasmin Gomez E
Number of teachers with a 2019 3-year aggregate or a 1-year Algebra state VAM
rating of Highly Effective. Note: For UniSIG Supplemental Teacher Allocation, teachers
must have at least 10 student assessments.
4
Number of teachers with a 2019 3-year aggregate or a 1-year Algebra state VAM
rating of Effective. Note: For UniSIG Supplemental Teacher Allocation, teachers must
have at least 10 student assessments.
8
Total number of teacher positions allocated to the school
54
Demographic Data
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2020-21 Status
(per MSID File) Active

School Type and Grades Served
(per MSID File)

Elementary School
PK-5

Primary Service Type
(per MSID File) K-12 General Education

2018-19 Title I School Yes
2018-19 Economically

Disadvantaged (FRL) Rate
(as reported on Survey 3)

100%

2018-19 ESSA Subgroups Represented
(subgroups with 10 or more students)

(subgroups in orange are below the federal
threshold)

Asian Students
Black/African American Students
Economically Disadvantaged
Students
English Language Learners
Hispanic Students
Multiracial Students
Students With Disabilities
White Students

School Grades History

2018-19: C (48%)
2017-18: C (50%)
2016-17: C (45%)
2015-16: D (36%)

2019-20 School Improvement (SI) Information*
SI Region Northeast

Regional Executive Director Dustin Sims
Turnaround Option/Cycle N/A

Year
Support Tier
ESSA Status TS&I

* As defined under Rule 6A-1.099811, Florida Administrative Code. For more information,
click here.

Early Warning Systems

Current Year

The number of students by grade level that exhibit each early warning
indicator listed:

Duval - 0831 - San Jose Elementary School - 2020-21 SIP

Last Modified: 10/27/2020 https://www.floridacims.org Page 6 of 19

mailto:dustin.sims@fldoe.org
https://www.flrules.org/gateway/ruleNo.asp?id=6A-1.099811


Grade Level
Indicator

K 1 2 3 4 5 6 7 8 9 10 11 12
Total

Number of students
enrolled 118 115 142 110 119 109 0 0 0 0 0 0 0 713

Attendance below 90
percent 22 29 3 20 14 24 0 0 0 0 0 0 0 112

One or more suspensions 1 1 4 0 5 2 0 0 0 0 0 0 0 13
Course failure in ELA 0 0 0 0 0 0 0 0 0 0 0 0 0
Course failure in Math 0 0 0 0 0 0 0 0 0 0 0 0 0
Level 1 on 2019 statewide
ELA assessment 0 0 0 0 0 0 0 0 0 0 0 0 0

Level 1 on 2019 statewide
Math assessment 0 0 0 0 0 0 0 0 0 0 0 0 0

The number of students with two or more early warning indicators:

Grade Level
Indicator

K 1 2 3 4 5 6 7 8 9 10 11 12
Total

Students with two or more indicators 1 1 3 5 2 0 0 0 0 0 0 0 0 12

The number of students identified as retainees:

Grade Level
Indicator

K 1 2 3 4 5 6 7 8 9 10 11 12
Total

Retained Students: Current Year 0 0 0 0 0 0 0 0 0 0 0 0 0
Students retained two or more times 0 0 0 0 0 1 0 0 0 0 0 0 0 1

Date this data was collected or last updated
Wednesday 6/17/2020

Prior Year - As Reported

The number of students by grade level that exhibit each early warning
indicator:

Grade Level
Indicator

K 1 2 3 4 5 6 7 8 9 10 11 12
Total

Number of students
enrolled 105 141 106 137 119 109 0 0 0 0 0 0 0 717

Attendance below 90
percent 20 20 27 10 5 2 0 0 0 0 0 0 0 84

One or more suspensions 5 20 10 8 15 10 0 0 0 0 0 0 0 68
Course failure in ELA or
Math 0 0 0 13 0 0 0 0 0 0 0 0 0 13

Level 1 on statewide
assessment 0 0 0 10 51 40 0 0 0 0 0 0 0 101
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The number of students with two or more early warning indicators:

Grade Level
Indicator

K 1 2 3 4 5 6 7 8 9 10 11 12
Total

Students with two or more indicators 5 3 0 13 65 40 0 0 0 0 0 0 0 126

The number of students identified as retainees:

Grade Level
Indicator

K 1 2 3 4 5 6 7 8 9 10 11 12
Total

Retained Students: Current Year 0 0 0 10 0 0 0 0 0 0 0 0 0 10
Students retained two or more times 0 0 0 0 1 1 0 0 0 0 0 0 0 2

Prior Year - Updated

The number of students by grade level that exhibit each early warning
indicator:

Grade Level
Indicator

K 1 2 3 4 5 6 7 8 9 10 11 12
Total

Number of students
enrolled 105 141 106 137 119 109 0 0 0 0 0 0 0 717

Attendance below 90
percent 20 20 27 10 5 2 0 0 0 0 0 0 0 84

One or more suspensions 5 20 10 8 15 10 0 0 0 0 0 0 0 68
Course failure in ELA or
Math 0 0 0 13 0 0 0 0 0 0 0 0 0 13

Level 1 on statewide
assessment 0 0 0 10 51 40 0 0 0 0 0 0 0 101

The number of students with two or more early warning indicators:

Grade Level
Indicator

K 1 2 3 4 5 6 7 8 9 10 11 12
Total

Students with two or more indicators 5 3 0 13 65 40 0 0 0 0 0 0 0 126

The number of students identified as retainees:

Grade Level
Indicator

K 1 2 3 4 5 6 7 8 9 10 11 12
Total

Retained Students: Current Year 0 0 0 10 0 0 0 0 0 0 0 0 0 10
Students retained two or more times 0 0 0 0 1 1 0 0 0 0 0 0 0 2

Part II: Needs Assessment/Analysis

School Data
Please note that the district and state averages shown here represent the averages for similar
school types (elementary, middle, high school, or combination schools).
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2019 2018School Grade Component School District State School District State
ELA Achievement 37% 50% 57% 36% 50% 56%
ELA Learning Gains 51% 56% 58% 51% 51% 55%
ELA Lowest 25th Percentile 47% 50% 53% 51% 46% 48%
Math Achievement 48% 62% 63% 55% 61% 62%
Math Learning Gains 62% 63% 62% 62% 59% 59%
Math Lowest 25th Percentile 57% 52% 51% 52% 48% 47%
Science Achievement 34% 48% 53% 46% 55% 55%
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MATH

Grade Year School District
School-
District

Comparison
State

School-
State

Comparison
05 2019 38% 57% -19% 60% -22%

2018 44% 61% -17% 61% -17%
Same Grade Comparison -6%

Cohort Comparison -13%

SCIENCE

Grade Year School District
School-
District

Comparison
State

School-
State

Comparison
05 2019 29% 49% -20% 53% -24%

2018 40% 56% -16% 55% -15%
Same Grade Comparison -11%

Cohort Comparison

Subgroup Data
2019 SCHOOL GRADE COMPONENTS BY SUBGROUPS

Subgroups ELA
Ach.

ELA
LG

ELA
LG

L25%
Math
Ach.

Math
LG

Math
LG

L25%
Sci

Ach.
SS

Ach.
MS

Accel.
Grad
Rate

2016-17

C & C
Accel

2016-17
SWD 12 41 42 21 60 62 18
ELL 29 47 43 47 65 58 24
ASN 43 57 57 72 21
BLK 26 32 33 38 53 58 25
HSP 38 56 50 53 64 62 39
MUL 50 50
WHT 45 62 40 55 47
FRL 33 47 38 43 61 60 28

2018 SCHOOL GRADE COMPONENTS BY SUBGROUPS

Subgroups ELA
Ach.

ELA
LG

ELA
LG

L25%

MatAMatA

L25%
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Which data component showed the greatest decline from the prior year?
Explain the factor(s) that contributed to this decline

The greatest decline in 2019 was reading and math proficiency for our white subgroup.
Many small group interventions were targeted to LPQ students and did not effectively
support students that were previously proficient or moving towards proficiency. ELL
students also received additional interventions in reading provided by ESOL
paraprofessional support. To address this decline, all students in K-2 will receive direct
instruction in reading through the Reading Mastery program. Students in 3-5 will also
receive targeted support through the Corrective Reading program. ELL newcomers will
receive support through the Language for Learners program. For math, students in K-1
will receive additional support through differentiated math centers. Grades 2 -5 will
receive direct support through the Acaletics program.

Which data component had the greatest gap when compared to the state
average? Explain the factor(s) that contributed to this gap and any trends

The FSA Reading proficiency data for 3rd grade students is 29% below the state average.
Curriculum changes over the past few years resulted in this group of students not
receiving primary phonic instruction which attributed to this increased gap in reading
proficiency. This group of students is compromised of 48% ELL Learners which has also
attributed to the lower reading proficiency. Another factor is that 13% of this group are
students with disabilities. Corrective Reading and Language for Learners was
implemented to address this gap.

Which data component showed the most improvement? What new actions did
your school take in this area?

4th Grade reading proficiency showed the most improvement. 4th grade Reading
proficiency improved by 15% compared to the 2018 data. Work during common planning
to focus on the item specifications and the depth of the standard helped to align
instruction. Achieve 3000 and I-ready Reading were monitored closely, and AP worked
with teachers to identify target students and have data chats to focus small group
instruction. Top score writing was incorporated as a part of the curriculum to help
support reading and writing skills. Corrective Reading was also used throughout the
fourth grade to target areas of growth and further improve student reading skills

Reflecting on the EWS data from Part I (D), identify one or two potential areas
of concern?

Being a school in the lowest 300 in the state, our largest area of concern is the number
of students scoring a level 1 on FSA Reading. To address this concern, we have
implemented a school-wide reading intervention program. Students in grades K-2 receive
targeted support through the Reading Mastery intervention program. Students in grades
3-5 receive targeted support through the Corrective Reading program. ELL newcomer
students in grades K-5 receive support through the Language for Learners program.
Reading Interventionists and Reading Coach support the implementation of the direct
instruction program as well as leading additional groups to ensure small group size.

Rank your highest priorities (maximum of 5) for schoolwide improvement in
the upcoming school year

1. Level 1s on the FSA
2. Interventions for students with disabilities and lowest 25%
3. Attendance
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Part III: Planning for Improvement

Areas of Focus:
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#1. Instructional Practice specifically relating to Standards-aligned Instruction
Area of
Focus
Description
and
Rationale:

Based on data, more than half of students are performing below proficiency
in all core subjects (ELA/Math/Science) and in need of targeted standards
based instruction.

Measureable
Outcome:

If teachers increase the use of standards aligned tasks, then student
proficiency will increase by in math, reading and science.

Person
responsible
for
monitoring
outcome:

Jasmin Gomez (esparzaj@duvalschools.org)

Evidence-
based
Strategy:

San Jose Elementary will commit to generating standards aligned tasks by
engaging in unpacking standards, item specifications and achievement level
descriptors (ALDs). Evidence will include the Standards Based Walkthrough
Tool data, student work, etc.

Rationale
for
Evidence-
based
Strategy:

Standards-based aligned student tasks will lead to an increase of academic
profiency in all content areas.

Action Steps to Implement
Action Step #1- Admin and instructional coaches will meet with each grade level team
weekly during collaborative planning time to plan standards based aligned student tasks.
1. Admin and coaches will plan and facilitate weekly common planning sessions among
grade level teams.
2. Admin and coaches will provide a plethora of research-based resources for teachers to
generate aligned student tasks.
3. Admin, instrutional coaches, Math Interventionist and Reading Interventionists will
collaborate with teachers to develop aligned student tasks.
4. Admin, instrutional coaches, Math Interventionist and Reading Interventionists will provide
intensive support to students far below grade level through targeted intervention support
coupled with standards based small group instruction. This is an opportunity for admin,
instrutional coaches, Math Interventionist and Reading Interventionists to model small group
instruction for teachers using aligned student tasks.

Strategy #2 Action Steps: #2- Admin and instructional coaches will conduct instructional
rounds using the Standards Based Walkthrough tool to calibrate within the first month of
school. Following months, leadership team will conduct bi-monthly walkthroughs to assess
aligned student tasks.
1. Admin and instructional coaches will conduct weekly walkthroughs to follow through with
goals from common planning and monitor aligned student tasks.
2. Admin and instructional coaches will utilize the Standards Based Walkthrough tool.
3. Admin and instructional coaches will provide consistent feedback to teachers on delivering
effective standards based instruction and the use of aligned student tasks.

Strategy #3 Action Steps: Admin and instructional coaches will lead standards based
instruction trainings and facilitate data chats to implement aligned student tasks.
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Person
Responsible Rachel Naylor (naylorr@duvalschools.org)

Additional Schoolwide Improvement Priorities

After choosing your Area(s) of Focus, explain how you will address the remaining schoolwide
improvement priorities.
We will also place an emphasis to addressing our ESSA data to target our ESE
population and Black students. We must provide incentive PD to our VE teachers
to provide additional tiers of quality support to our ESE students. Our VE
teachers will also be provided with an opportunity to engage in planning with the
admin team to review the content being covered in their grade levels. VE
teachers will be expected to supplement the grade level course work that is
being done in the classroom while also providing scaffolds and intensive
supports to differentiate the learning. As a leadership team, we will also engage
in close monitoring of black students and their data to identify the root causes as
they occur to engage in problem solving immediately. A team of teaches are
engaging in an 'equity book study' to examine this further in our school and find
strategies that will ensure that we are addressing our ESSA data.

Part IV: Positive Culture & Environment

A positive school culture and environment reflects: a supportive and fulfilling environment,
learning conditions that meet the needs of all students, people who are sure of their roles and
relationships in student learning, and a culture that values trust, respect and high
expectations. Consulting with various stakeholder groups to employ school improvement
strategies that impact the positive school culture and environment are critical. Stakeholder
groups more proximal to the school include teachers, students, and families of students,
volunteers, and school board members. Broad stakeholder groups include early childhood
providers, community colleges and universities, social services, and business partners.
Stakeholders play a key role in school performance and addressing equity. Consulting various
stakeholder groups is critical in formulating a statement of vision, mission, values, goals, and
employing school improvement strategies.
Describe how the school addresses building a positive school culture and environment
ensuring all stakeholders are involved.

San Jose uses a variety of strategies to ensure a positive school environment. Every classroom
participates in the Sanford Harmony social emotional learning program that utilizes morning
meetings, skills lessons and relationship building activities to promote a positive classroom
culture. Each classroom also has a buddy classroom to build relationships and community
throughout the building. Each classroom also recognizes a Student of the Month that has
exemplified the positive behavior expectations for that month.

The San Jose PBIS team has established procedures and expectations that help promote a
positive school culture. The PBIS team created behavior expectations for all common spaces
that encourage students to be Respectful, Responsible and Safe. The PBIS team meets
monthly to discuss next steps for positive behavior support at San Jose. Members of the PBIS
team also led a book study this year on the book, Equity Audits in the Classroom, to support
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